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New England Secondary School Consortium Council
MEMBERSHIP commissioners and deputy commissioners of  education, state legislators, state board members, governors’ 

representatives, business leaders, state SEA leads, Nellie Mae Education Foundation, New England Board of  Higher 

Education, New England Association of  Schools and Colleges

RESPONSIBILITIES overall leadership, advocacy, and support for all NESSC activities 

SEA Leads Team
MEMBERSHIP SEA leads and liaisons

RESPONSIBILITIES leadership and 

coordination of  NESSC activities; primary 

SEA representatives

SEA Implementation Team
MEMBERSHIP SEA leaders and liaisons

RESPONSIBILITIES coordination of  in-

state NESSC activities; participation on 

strategic action teams

Great Schools Partnership
MEMBERSHIP GSP staff  and liaisons

RESPONSIBILITIES facilitation and 

coordination of  NESSC activities and 

communications

Policy Strategic 
Action Team

MEMBERSHIP commissioners, 

SEA leads, state policy makers, 

key SEA staff, liaisons

RESPONSIBILITIES development 

of  the NESSC regional policy 

framework and implementation 

plan; preparation of  the 

framework for SEA lead and 

Council approval; state-by-state 

implementation support

League of Innovative 
Schools Strategic 

Action Team
MEMBERSHIP SEA leads, key 

SEA staff, K–12 leaders, higher 

education representatives, liaisons

RESPONSIBILITIES development 

of  the LIS framework and plan; 

preparation of  materials for SEA 

lead and Council approval; state-

by-state implementation support

Messaging Strategic 
Action Team

MEMBERSHIP SEA directors 

of  communication, SEA leads, 

liaisons

RESPONSIBILITIES development 

of  the NESSC messaging and 

communications plan; advising 

on the design of  messaging tools; 

support for and execution of  in-

state and regional communication 

and messaging activities

Data Strategic 
Action Team

MEMBERSHIP SEA data 

coordinators, liaisons

RESPONSIBILITIES development 

of  the NESSC’s common regional 

performance metrics and 

methodolgies; collecting and 

reporting state data; creating a 

rationale for official state adoption 

of  NESSC metrics for SEA lead 

and Council approval

Great 
Schools 

Partnership

Equity RigorPersonalization



All participating schools are part of a growing 
network of learning institutions working to 
strengthen their programs, exchange 
professional expertise, and create better 
learning opportunities for their students.

The League of 
Innovative Schools
is a regional professional learning community 
for schools.



Who’s in  
the Room?



Coffee Tea

Soda Other



1. Pair off.

2. Introduce Yourself.

3. What are you looking forward 
to during the conference?



I’m a classroom 
educator.

I am an educational 
leader.

I am a community 
member.

I have another role 
within our educational 

system.



1. Pair off.

2. Introduce Yourself.

3. What do you love most about 
your role?



Personalization Equity

Rigor Networking



1. Pair off.

2. Introduce Yourself.

3. Why does this topic hold value 
for you?

Is that a proper question?
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PRESENTERS

Erin Dukeshire, Senior Associate 

Dan Liebert, Senior Associate

TODAY’S

From the Great Schools Partnership



Outcomes
We will engage in interactive, collegial 
conversations and learning meant to deepen our 
understanding of equity.



Explore what it means to be a League of Innovative 
School in terms of our commitment to high quality 
teaching and learning for equity, personalization, 
and rigor.

Outcomes



Agenda
Explore terms

Analyze Case Study 

Consider your context:  Engage with Global Best Practices

Where do I fit in?

How do I bring this “home”?



Is a non-profit support organization based 
in Portland working nationally with 
schools, districts and state agencies, 
providing coaching, and developing tools.



GSP has served as the coordinator of the 
New England Secondary School 
Consortium since its inception in 2009



In equitable, personalized, rigorous learning for 
all students leading to readiness for college, 
careers, and citizenship

We Believe



That schools must simultaneously attend to 
policy, practice, and community engagement

We Believe



School improvement is context-based,  
not one-size fits all

We Believe



“If the structure does not permit dialogue the 
structure must be changed”  

                                       - Paulo Freire 
 

Importance of dialogue



“Dialogue is a non-confrontational 
communication, where both partners are willing 
to learn from the other and therefore leads 
much farther into finding new grounds 
together.”  
                                             - Scilla Elworthy 

                                     

Importance of dialogue



Seek first to understand, then to be understood; 

Listen respectfully & be open to your colleagues; 

Speak from experience, not opinion; 

Accept discomfort and silence is OK; 

It’s OK to set boundaries.

Suggested Guidelines for Dialogue 



the term equity refers to the principle of 
fairness. While it is often used interchangeably 
with the related principle of equality, equity 
encompasses a wide variety of educational 
models, programs, and strategies that may be 
considered fair, but not necessarily equal. It is 
has been said that “equity is the process; 
equality is the outcome”. 

Equity in Education is…

edglossary.org/equity/

http://edglossary.org/equity/


photo by healthequity.com

http://healthequity.com


Consider the words on the front of your handout; 

As a triad, pick 3 terms you are all familiar with, AND 3 
terms you are unfamiliar with; 

Discuss what situation, events, or issues come up when 
you think of the familiar terms; 

Discuss what situation, events, or issues you think your 
unfamiliar terms might refer to.

Find a Triad (non-familiar) and wait for cues.

Equity 
What vocabulary do we use to talk about equity?



Case Study Analysis
From: Case Studies on Diversity & Social Justice Education

1. In your triad, find the Case Study on your table; 

2. Distribute one copy to each person, read  (3 minutes); 

3. Discuss the questions at the end of the Case Study (5 min); 

4. Agree on one aspect of the Case Study that sounded 
familiar with your triad; 

5. Identify a question that emerged for your triad. 

6. Discuss how this case study might appear in your context



GLOBAL BEST 
PRACTICES
An Internationally Benchmarked  
Self-Assessment Tool  
for Secondary Learning

AN INTERNATIONALLY BENCHMARKED SELF-ASSESSMENT TOOL FOR SECONDARY LEARNING ABO
UT

1FORWARD-THINKING
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Global Best Practices: An Internationally Benchmarked Self-Assessment Tool for 
Secondary Learning Second Edition is a practical, action-oriented tool for teachers, 
school administrators, superintendents, school board members, parents, and other 
stakeholders in a school community. The tool grew out of a recognition that national 
borders no longer define the knowledge, skills, and habits of mind that students 
need for success, and that secondary schools may need assistance reviewing 
learning standards, organizational structures, leadership models, teaching strategies, 
professional development, and student outcomes in relation to research on high-
performing educational systems and practices. The first edition of Global Best 
Practices was an initial step toward defining, in detail, the characteristics of effective 
21st-century education and applying them to the creation of new models of teaching, 
learning, and leading in today’s secondary schools. Now, Global Best Practices Second 
Edition enhances that definition with findings from the newest research and latest 
lessons learned from practitioners working in the school-improvement field.
 This tool distills some common characteristics of high-performing schools 
in the United States and abroad, and presents them in a concise, user-friendly 
format. Rather than give school and district leaders and teachers a simple list of 
recommendations, the tool offers a practical, step-by-step process that schools 
can use to assess their relative performance in key areas and shape their school-
improvement plans. Global Best Practices is intended to make this important research 
more accessible and useful to the schools and educators across the country.
 We will continue to revise and update Global Best Practices as new research 
and strategies emerge, and as we receive feedback from practitioners who are 
using the tool in their schools. If you have recommendations for strengthening this 
resource, we strongly encourage you to submit suggestions to gbpfeedback@
greatschoolspartnership.org

STRANDS + DIMENSIONS 
Global Best Practices is organized into four main strands, each with its own 
subsections, or dimensions. The strands identify broad areas of focus that every school 
community should address in its improvement work, while the numbered dimensions 
are intended to guide in-depth investigations into specific issues or strategies.

ABOUT THIS TOOL

TEACHING + LEARNING
1.1  Equity
1.2  Personalization + Relevance
1.3  Academic Expectations
1.4  Proficiency-Based Education
1.5  Assessment Practices
1.6  International + Multicultural Learning
1.7  Technology Integration
1.8  Learning Communities 

ORGANIZATIONAL DESIGN
2.1 Vision, Mission + Action Plan
2.2  School Culture
2.3  Multiple Pathways
2.4  Transitions
2.5  Supports + Extensions
2.6  Time + Space
2.7  Data Systems + Applications
2.8  Continual Improvement 

SCHOOL LEADERSHIP
3.1  Teacher Recruitment + Retention
3.2  Administrative Leadership
3.3  Shared Leadership
3.4  Moral Courage 

SCHOOL DISTRICT
4.1  School Board
4.2  District Administrators

Each dimension includes comprehensive descriptions that define the 
concept being explored, as well as a selection of sample strategies and 
evidence to provide relevant examples of specific policies, practices, and 
outcomes that schools can consider and reflect on.



GLOBAL BEST PRACTICES
12



AN INTERNATIONALLY BENCHMARKED SELF-ASSESSMENT TOOL FOR SECONDARY LEARNING
7



Global Best Practices
Equity GBP Dimensions 1.1

1. Read GBP Dimension 1.1; 

2. Highlight sentences: (underline sentences that describe 
your school); 

3. Record your school’s performance strategies;  

4. Record your school’s performance evidence; 

5. Score your school; 

6. If time, begin to brainstorm actions you would recommend 
as next steps.
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1 INITIATING

STEP 1 >> READ THE PERFORMANCE DESCRIPTIONS

3 DEVELOPING 5 PERFORMING

STEP 4 >> SCORE YOUR SCHOOL
Place an X on the scale below to indicate your school’s performance in this dimension.

1 2 3 4 5

NOT ADDRESSED INITIATING DEVELOPING PERFORMING6
GLOBAL BEST PRACTICES | 2ND EDITION  1.1 EQUITY

Teachers and staff question whether all students 
can or want to succeed. Academic, social, and 
aspirational inequities across the student body may 
have been identified, but no formal or strategic 
actions have been undertaken to address them. 
Students  performing below grade level typically 
fail to catch up to their peers. The school’s courses, 
curricula, and instruction do not promote common 
high expectations or engagement for all students. 
The academic program is a complex hierarchy 
of tiered tracks and teachers are not trained in 
classroom differentiation or other personalization 
strategies. Student performance and behavioral 
data are collected and reviewed at the school 
level, but individual and demographic data 
are not disaggregated or analyzed to identify 
disparities in behavior or performance between 
student subgroups. School discipline structures are 
punitive rather than strategic or restorative, and 
consequences interfere with learning time. While all 
students have access to enriching school activities 
and co-curricular programs, actual participation 
patterns reveal that certain demographic groups 
participate in these programs at significantly lower 
rates. Some staff members, parents, guardians, and 
community members display considerable resistance 
to adopting strategies that would promote a more 
equitable school structure. 

There is a disconnect between the school’s stated 
beliefs that all students can succeed and the 
structures, policies, and practices it has in place. 
While there may be clearly stated common and 
rigorous academic expectations for all students, 
there may be inconsistencies in the manner in 
which these are applied. Student performance 
data continues to reveal persistent gaps among 
demographic groups. The school is beginning to 
collect and analyze disaggregated performance 
and behavioral data to identify and address 
individual student needs on an ongoing basis. 
The school offers some support opportunities to 
academically struggling students, but interventions 
are not systemic or integrated into regular courses. 
Some academic tracks have been eliminated, but 
barriers to accessing higher-level courses remain 
in place. There is inconsistent use of instructional 
and assessment practices that are personalized, 
student-centered, and engaging. The school is 
beginning to reexamine and revise discipline 
policies and practices to be more restorative 
and supportive of learning. Inequities across the 
student body are monitored at least annually. 
A small number of staff, parents, guardians, 
and community members remain resistant to 
adopting strategies that promote greater equity. 
Participation in enriching school activities and co-
curricular programs is relatively consistent across 
demographic groups. Community input is solicited 
and reviewed and personalization is considered 
when programs are developed or refined.

Teachers hold each other accountable for 
engaging in ongoing reflection and courageous 
conversations with colleagues and students about 
their own practice and beliefs, and acknowledge 
the role that bias and privilege play in their work. 
Teachers develop strong, trusting relationships with 
all students and employ asset-based approaches 
to teaching and learning. The school community 
has embraced the belief that all students 
can succeed, and this stance clearly informs 
the school’s actions, structures, policies, and 
practices. Every member of the school community 
is able to recognize and interrupt implicit and 
explicit prejudicial and harmful language and 
actions such as racial microaggressions or bullying 
based on gender identity, sexual orientation, 
religious affiliation, social class, or disability. 
Educators help build upon the experiences and 
strengths each student brings and promote positive 
self-images and high academic expectations for 
all learners. They take responsibility for engaging 
and motivating students. Every student is enrolled 
in academically rigorous, college-preparatory 
courses or learning experiences. Discipline systems 
and structures are restorative and instructive in 
their approach, leading to an increased ability 
for students to address differences in positive and 
healthy ways. The perspectives, experiences, and 
voices of every demographic group represented in 
the school community is sought out, included, and 
incorporated in the development and refinement  
of programs.
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voices of every demographic group represented in 
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incorporated in the development and refinement  
of programs.



Return to your original triad you started with; 
Read “Bystanding” (3 minutes); 
Identify a Timekeeper; 
Each person will have up to 2 minutes to explain their 
answer to a question, no conversation, just one person 
talks, others listen; 
When all 3 are done, open discussion and wait for next 
question.

“BYSTANDING”  An excerpt from Bought Wisdom by  
Tony Lamair Burks II

Microlab 
(Modified)



Explain that scenario, what happened, who was there, how 
did you feel? 
What perspectives are there on that scenario?

Question 1 
Think of a time when you were a victim, 
or witnessed a victim.



Explain that scenario, what happened, who was there, how 
did you feel? 
What perspectives are there on that scenario?

Question 2 
Think of a time when you were a bystander.



Explain that scenario, what happened, who was there, how 
did you feel? 
What perspectives are there on that scenario?

Question 3 
Think of a time when you were an upstander.



What concrete next steps can we take?  
How can we continue the dialogue around Equity in our 
school/district? 
What assets can we build on? 
Where do we start? 
How can we use the LIS to further these discussions? 
Commit to one thing you and your team will do.

Return to school/district team

What do I do next? 
How can I continue this conversation at 
“home”?



Resources
Global Best Practices 
Case Studies on Diversity and Social Justice Education 
Let’s Get Real: Exploring Race, Class, and Gender 
Identities in the Classroom 
Turning to One Another: Simple Conversations to Restore 
Hope to the Future 
SRI Protocols for Emphasizing Equity and Excellence



Questions?



THANK YOU

482 Congress Street, Suite 500

Portland, ME 04101

207.773.0505

greatschoolspartnership.org

Erin Dukeshire

Senior Associate


edukeshire@greatschoolspartnership.org


Dan Liebert

Senior Associate


dliebert@greatschoolspartnership.org

    

http://greatschoolspartnership.org
mailto:edukeshire@greatschoolspartnership.org

