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In equitable, personalized, rigorous learning for 
all students leading to readiness for college, 
careers, and citizenship

We Believe



That schools must simultaneously attend to 
policy, practice, and community engagement

We Believe



Inspire participants to engage in 
deeper unit design in a Proficiency 
Based system.

Outcomes



Develop deeper awareness of unit 
design considerations in a PBL system.

Outcomes



Think about design considerations in 
your own environment.

Outcomes



How can I make teaching & learning in 
my classroom (school) more equitable, 
personalized, and rigorous?

Essential Question



Agenda
Outcomes

Review Stages of Unit Design in a PBL system

Examine and reflect on a PBL unit 

Understand Resources for Unit Design development 

Considerations and Next Steps



What does unit design currently look  
like in your school?

Turn and Talk…



Transcript and 

Report Cards

Transcript and 

Report Cards

Progress 

Reports

Feedback 

to Student

Content-Area

Graduation Standards

5-8 standards per content area

Performance Indicators
5-10 indicators per content-area standard

Unit-Based Learning Objectives
Guided by essential questions, teachers use daily learning 

targets to create progressions that move students toward the 

demonstration of performance indicators

Cross-Curricular

Graduation Standards

5-8 school-wide standards

YES

YES

NO

NO

Demonstration by Body of Evidence
Portfolios, exhibitions, and other culminating 

demonstrations of learning are assessed

Verification and Proficiency
Student progress toward the achievement of 

standards is determined and reported

Common School-Wide Assessments
Common summative assessments ensure greater 

consistency in the evaluation of student learning

Formative Teacher Assessments
Ongoing formative assessment is used to evaluate 

student learning progress

Required for 
Graduation

Reporting 

Method

Assessment 

Method

The Cross-Curricular Graduation Standards are drawn from the Guiding Principles of the Maine Learning Results, which include the Common Core State 

Standards and are anticipated to include the Next Generation Science Standards, and relevant national college- and career-ready standards documents.

The Content-Area Graduation Standards are drawn from the Maine Learning Results, the Common Core State Standards, the Next Generation Science 

Standards, and relevant national college- and career-ready standards documents.

Proficiency Based Learning Simplified



From Standards to Units 

Unit Design

Instruction

Formative Assessment
Supports/

Interventions

Students attempt  
Summative 
Assessment Task

Scoring - 
with rubric

Reporting 
Learning

Supports/
Interventions

Standards

Performance 
Indicators

Scoring 
Criteria

Designing 
Summative Task



 

English Language Arts 
Sample Graduation Competencies and Performance Indicators 
 

English Language Arts: Reading Foundations 
READING FOUNDATIONS 
Understand concepts of print and basic conventions of English (CCRF). Mastery in this area should be demonstrated by the end of grade 5, at which point students 
should apply these skills into their daily reading routine. 

Fifth-Grade Performance Indicators  Eighth-Grade Performance Indicators  High School Performance Indicators 
A.! Demonstrate an understanding of the 

organization and basic features of print. 
(RF.1) 

B.! Demonstrate an understanding of spoken 
words, syllables and sounds (phonemes). 
(RF.2) 

C.! Know and apply grade level phonics and 
word analysis skills in decoding words. 
(RF.3) 

D.! Read with sufficient accuracy and fluency to 
support comprehension. (RF.4) 

 

 Applied in reading comprehension and 
interpretation performance indicators. 

 Applied in reading comprehension and 
interpretation performance indicators. 

English Language Arts Graduation Competency 1 
READING COMPREHENSION 
Read and comprehend appropriately complex literary and informational texts independently and proficiently. (CCRA 10) 

Fifth-Grade Performance Indicators  Eighth-Grade Performance Indicators  High School Performance Indicators 
A.! Determine the theme of a story, drama or 

poem from details in the text; summarize the 
text. (RL.2) 

A.!  A.! Determine the theme or central ideas of 
the text, analyze its development including 
its relationship to character, setting, and 
plot, and provide an objective summary. 

A.!  A.! Determine two or more themes or central 
ideas of a text and analyze their 
development over the course of the text, 
including how they interact and build on 



Grant Wiggins and Jay McTighe 
provide a way to move from “covering 
the curriculum” to “creating curriculum” 
and understanding

Focus on Instruction





Why should I use a format for designing 
instructional units?

Understanding by Design



What is understanding? 

What do we mean when we say we want 
students to understand the content, not 
just know it? 

Understanding



Proposes an approach to curriculum 
designed to engage students in inquiry 
and uncovering ideas

Focus on Understanding



Proposes a set of design standards for 
achieving quality control in curriculum and 
assessment design 

Focus on Understanding



• Can explain

• Can interpret

• Can apply

• Has perspective

• Can empathize

• Has self-knowledge

Six Facets  
of Understanding



How is designing a proficiency-based unit 
different from what I’m already doing?

Understanding by Design



Design 
Relevant 

Instruction

Stages of “Traditional” Design

learning experiences and 
formative feedback

Determine 
Acceptable 
Evidence

How students will 
demonstrate learning

Define  
Desired  
Results

What students will 
know and be able to do

Planning and Implementation



Stages of Backward Design

Define  
Desired  
Results

What students will 
know and be able to do

Planning

Graduation Standards

Performance Indicators

Determine 
Acceptable 
Evidence

How students will 
demonstrate learning

Scoring Criteria

Summative Assessments

Design 
Relevant 

Instruction
learning experiences and 
formative feedback

Learning Experiences

Formative Assessment



Define  
Desired  
Results

Stages of Backward Design

Design 
Relevant 

Instruction
learning experiences and 
formative feedback

Determine 
Acceptable 
Evidence

How students will 
demonstrate learning

What students will 
know and be able to do

Planning

Implementation

Reflection



Entry Points

Stage 1 
Desired Results

Stage 2 
Evidence

Stage 3 
Learning Plan

A real-world, 
transfer goal
Ultimately, what do we want 
students to do in the world 
beyond school?

1 An important aha!
What new insights/inferences 
are we hoping students will 
leave with, once the unit is 
over?

2 A thought-
provoking question
What are the big ideas we 
want students to explore via 
inquiry? What questions might 
frame the inquiry and 
discussion?

3

An Important 
activity or lesson
What important experiences 
should students have in this 
unit? What thought-provoking 
activities would raise all the key 
issues?

4

Key resource(s) 
or text
Exactly why are we having 
students use this resource/
read this text?

5
A key test or 
assessment
What will students need to 
understand about this topic 
to perform well on a key 
assessment?

6

Content standards / 
established goals
What big idea(s) and transfer 
goals are embedded in or 
implied in this standard/goal?

7



Two Different Approaches
Thinking like an Assessor Thinking like an Activity Designer

What would sufficient and revealing 
evidence of understanding look like?

What would be interesting and engaging 
activities on this topic?

What performance tasks must anchor the 
unit and focus the instructional work?

What resources and materials are 
available on this topic?

How will I be able to distinguish between 
those who really understand and those 
who don’t (though they may seem to)?

What will students be doing in and out of 
class? What assignments will be given?

Against what criteria will I  
distinguish work?

How will I give students a grade  
(and justify it to their parents)?

What misunderstandings are likely? 
How will I check for these? Did the activities work? Why or why not?



Unit Planning Template
Definitions/Guidance

Unit Title:

Teacher:

Grade Level/Course:

Approximate length of unit:

Unit summary:

•	 Brief	narrative	comprised	of	2-4	sentences	discussing	the	unit.

Stage 1 - Desired Results

Guiding Principles (21st century cross-curricular skills):
Graduation Standards (content area standards of primary importance in this unit):

•	 Define	essential	knowledge	and	skills	to	be	assessed	in	the	summative	assessment;

•	 Determine	what	you	intend	to	teach	and	assess	explicitly.

Primary Performance Indicators 

•	 Define	content	and	skills	you	intend	to	review	or	introduce;

•	 Are	assessed	only	in	formative	ways.

Supporting Performance Indicators

•	 Reside	at	the	heart	of	the	discipline	and	involve	
“doing”	the	subject;

•	 Make	sense	of	information	and	skills,	and	help	
students	mentally	organize	and	apply	information;

•	 Help	students	develop	perspective	and	empathy;

•	 Are	transferrable	across	contexts,	places	and	times.

Understandings

•	 Stimulate	students	to	engage	in	inquiry	and	
extended	thinking;	

•	 Provide	relevance;

•	 Set	the	stage	for	students	and	preview	what	the	
unit	is	about;

•	 Are	derived	from	unit	understandings;

•	 Help	students	articulate	those	understandings.

Essential Question(s)

•	 Learning	expectations	of	the	unit	based	on	the	
primary	performance	indicators;

•	 Factual	information,	vocabulary,	and	basic	concepts	
of	the	unit.

Students will know…

•	 Identify	skills	or	processes	that	comprise	the	
targeted	primary	performance	indicators;	

•	 Integrate	skills	and	knowledge,	and	apply	in	new	
situations.

Students will be able to…

©	2013	This	work	by	Great	Schools	Partnership	and	is	licensed	under	a	Creative	Commons	Attribution-NonCommercial-ShareAlike	4.0	International	License.

The	Understanding	by	Design	Guide	to	Creating	High	Quality	Units	by	Grant	Wiggins	and	Jay	McTighe,	2011,	ASCD	Alexandria,	VA.
http://education.ky.gov/curriculum/docs/pages/how-to-develop-a-standards-based-unit-of-study.aspx
http://gradnyc.com/curriculum-alignment-project/
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Performance Indicators

Learning Targets

Graduation  
Standards

Guiding Principles 
21st Century Skills

Unit Design Template
STAGE 1: Desired Results

STAGE 2: 

Evidence of Student Learning

STAGE 3: Instructional Design

STAGE 4: Resources and Reflection



Stage One 
Desired Results



Stage 1

Stage One 
What is worth 
understanding?

‣ What matters 
about what we 
are learning? 

‣ Identify related 
standards and 
indicators 

‣ Clarify what 
students will 
know and be 
able to do

‣ What do I need 
to learn and why 

‣ What makes this 
important or 
useful?

‣ What is the 
essential 
question? 

‣ What is the 
hook? 

‣ What activity, 
task, reading, or 
video will build 
upon students’ 
interests and 
experiences?

Stages Teacher 
Considerations

Student 
Considerations

Instructional 
Planning



Unit Planning Template
Definitions/Guidance

Unit Title:

Teacher:

Grade Level/Course:

Approximate length of unit:

Unit summary:

•	 Brief	narrative	comprised	of	2-4	sentences	discussing	the	unit.

Stage 1 - Desired Results

Guiding Principles (21st century cross-curricular skills):
Graduation Standards (content area standards of primary importance in this unit):

•	 Define	essential	knowledge	and	skills	to	be	assessed	in	the	summative	assessment;

•	 Determine	what	you	intend	to	teach	and	assess	explicitly.

Primary Performance Indicators 

•	 Define	content	and	skills	you	intend	to	review	or	introduce;

•	 Are	assessed	only	in	formative	ways.

Supporting Performance Indicators

•	 Reside	at	the	heart	of	the	discipline	and	involve	
“doing”	the	subject;

•	 Make	sense	of	information	and	skills,	and	help	
students	mentally	organize	and	apply	information;

•	 Help	students	develop	perspective	and	empathy;

•	 Are	transferrable	across	contexts,	places	and	times.

Understandings

•	 Stimulate	students	to	engage	in	inquiry	and	
extended	thinking;	

•	 Provide	relevance;

•	 Set	the	stage	for	students	and	preview	what	the	
unit	is	about;

•	 Are	derived	from	unit	understandings;

•	 Help	students	articulate	those	understandings.

Essential Question(s)

•	 Learning	expectations	of	the	unit	based	on	the	
primary	performance	indicators;

•	 Factual	information,	vocabulary,	and	basic	concepts	
of	the	unit.

Students will know…

•	 Identify	skills	or	processes	that	comprise	the	
targeted	primary	performance	indicators;	

•	 Integrate	skills	and	knowledge,	and	apply	in	new	
situations.

Students will be able to…

©	2013	This	work	by	Great	Schools	Partnership	and	is	licensed	under	a	Creative	Commons	Attribution-NonCommercial-ShareAlike	4.0	International	License.

The	Understanding	by	Design	Guide	to	Creating	High	Quality	Units	by	Grant	Wiggins	and	Jay	McTighe,	2011,	ASCD	Alexandria,	VA.
http://education.ky.gov/curriculum/docs/pages/how-to-develop-a-standards-based-unit-of-study.aspx
http://gradnyc.com/curriculum-alignment-project/
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   STAGE 1: Desired Results

Unit Planning Template
Definitions/Guidance

Unit Title:

Teacher:

Grade Level/Course:

Approximate length of unit:

Unit summary:

•	 Brief	narrative	comprised	of	2-4	sentences	discussing	the	unit.

Stage 1 - Desired Results

Guiding Principles (21st century cross-curricular skills):
Graduation Standards (content area standards of primary importance in this unit):

•	 Define	essential	knowledge	and	skills	to	be	assessed	in	the	summative	assessment;

•	 Determine	what	you	intend	to	teach	and	assess	explicitly.

Primary Performance Indicators 

•	 Define	content	and	skills	you	intend	to	review	or	introduce;

•	 Are	assessed	only	in	formative	ways.

Supporting Performance Indicators



• At the heart of the discipline 
• How students make sense of information and skills 
• Transfer across contexts, places and times

  Understandings:

   STAGE 1: Desired Results



Enduring Understandings
• Are more than facts and discrete pieces of 

knowledge 
• Are about the ideas and meaning that provide 

coherence to a set of facts 
• Are about the inferences we make based on 

facts and knowledge 
• Are about skills and knowledge that are 

transferable 
• Are about when and how to use what we know



• Stimulate students to engage in inquiry and extended thinking 
• Provide relevance 
• Set the stage for students; preview what the unit is about 
• Help students articulate unit understandings

  Essential Questions:

   STAGE 1: Desired Results



Essential Questions
• Open ended; thought-provoking; intellectually 

engaging 
• Require higher-order thinking 
• Highlight important, transferable ideas
• Raise additional questions 
• Require support and justification—not yes/no 
• Can be revisited over time



• Content knowledge embedded in the primary 
performance indicators 

• Factual information, vocabulary, basic concepts students 
should be able to explain by the end of the unit

  Students Will Know…

   STAGE 1: Desired Results



• Perform skills and processes embedded in the 
primary performance indicators 

• Correlate skills with content knowledge as a way 
to use that information

  Students Will Be Able To…

   STAGE 1: Desired Results



Stage One  
“Notice, Wish, Wonder”

• What do you notice? 

• What areas cause you to “wish”? 

• What areas cause you to “wonder”?

Examine stage 1 of a sample unit 



Stage Two 
Evidence + Assessment



Stages of Unit Design

Stage Two 
How will students 
show 
understanding?

‣ Select and 
develop scoring 
criteria 

‣ Design 
summative 
assessments 

‣ How will I know 
what they 
already know?  
What will the 
pre-assessment 
entail?

‣ In what ways 
do I have 
choice over 
how I represent 
my learning?   

‣ What does 
quality work 
look like?

‣ Share and 
discuss quality 
work through 
exemplars and 
scoring criteria 

‣ Identify what 
students 
already know.

Stages Teacher 
Considerations

Student 
Considerations

Instructional 
Planning



Stage 2 - Evidence of Student Learning Assessment Design

•	 Are	outlined	in	a	scoring	guide	or	rubric	format	aligned	with	primary	performance	indicators;

•	 Define	levels	of	performance	for	what	students	should	know	and	do	(e.g.,	1-6;	exceeds,	meets,	partially	
meets,	and	does	not	meet);

•	 Identify	the	criteria	for	meeting	proficiency	first;		

•	 Include	student	input	to	ensure	student-friendly	language	and	understanding;

•	 Is	exemplified	by	student	work	samples	that	clarify	levels	of	performance	(i.e.	What	does	“meets”	look	like	
using	prior	student	work	samples?).

Scoring Criteria

•	 Evaluates	student	progress	in	achieving	the	primary	performance	indicators;

•	 Addresses	the	essential	question(s)	in	a	thoughtful	manner;

•	 Integrates	the	identified	Guiding	Principle(s)	in	the	demonstration	of	the	content	performance	indicators;

•	 Aligns	to	the	expected	depth	of	knowledge	identified	in	the	primary	performance	indicators;

•	 Provide	differentiated	entry	points	for	students	to	demonstrate	the	performance	indicators.

Summative Assessment

Conduct	an	oral,	written,	or	kinesthetic	pre-assessment	to	determine	students’	strengths,	weaknesses,	understandings,	and	
misconceptions	in	order	to	inform	instruction.

•	 Includes	questions	related	to	each	of	the	primary	performance	indicators;

•	 Groups	the	questions	or	activities	in	relation	to	each	performance	indicator	so	that	data	clearly	indicates	knowledge	or	
gaps	in	knowledge	per	indicator;

•	 Includes	a	continuum	of	questions	that	transition	from	simple	to	complex,	concrete	to	abstract,	and	recall	to	open-ended.

Entry-level Assessment 

Stage 3 - Instructional Design

•	 Provides	an	engaging,	entry-level	event	that	ensures	students’	interest	in	the	content.	This	is	the	hook	to	the	unit.

•	 Encourages	students	to	access	prior	knowledge;

•	 Provides	student	work	exemplars	demonstrating	an	outcome	of	the	unit.

Initial Event or Hook:



   STAGE 2: Evidence of Student Learning (assessment design)

• Levels of performance 
• Criteria for meeting proficiency 
• Student-friendly language; 
• Exemplars: what does “meets” look like?

  Scoring Criteria:

Scoring Guide or rubric aligned with primary performance indicators:



Designing Scoring Criteria   
Standards and Indicators

Performance Indicator I Can.. Need to Know
c. Determine or clarify the 
meaning of word and 
phrases as they are used in 
the text, including figurative, 
connotative, and technical 
meanings; analyze the 
impact of specific word and 
phrase choices on meaning 
and tone (4,Language 4,5)

• I can figure out precisely 
what an author means by 
each word in a text. 

• I can tell the difference 
between when an author 
intends a word to be 
understood literally and 
when an author is using a 
words as part of a figure of 
speech. 

• I can analyze how the 
author’s word choices affect 
his or her meaning or tone.

• parts of speech 
• sentence structure 
• context clues, parallel text, 

footnotes 
• the tools of figurative 

language (similes, 
metaphors, 
personification) 

• vocabulary; connotation/
denotation, figurative 

• tone

9/10 Fiction/Non Fiction



Scoring criteria describe levels of proficiency for each 
performance indicator.

Performance 
Indicators Does Not Meet Partially Meets Meets Exceeds

Students will be able 
to develop 
appropriate research 
questions. 
( CCSS.ELA-
Literacy.WHST.
11-12-7)

I can list some 
specifics about a 
topic that would 
help develop my 
understanding

I can identify broad 
questions that are 
relevant to my 
studies and focus 
my research

I can construct 
open-ended 
questions that build 
on one another and 
require evidence and 
support

I can analyze my 
own research 
questions to refine 
them based on my 
earlier questions and 
learning

Designing Scoring Criteria



   

 

 

 
 

Design Guide for Scoring Criteria 
 

!
This work by Great Schools Partnership is licensed under a 
Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International License!

January 12, 2015 

  

 

Traits of Scoring Criteria Weaker Statements Stronger Statements 

Are your criteria task neutral? lists tasks or elements specific to this 
assessment 
 
ex: Analyzes the Articles of Confederation 
and Constitution for similarities and 
differences 

can be applied to a variety of assessments 
and tasks 
 
ex: Analyzes primary sources documents 
independently and in relation to other 
primary source documents 

Does the criteria use a clear taxonomy of 
thinking skills?  Does the level of 
thinking expressed in the “meets” 
match that of the Performance 
Indicator? 

uses verbs not included on taxonomies of 
thinking (such as understands) 
 
uses verbs from different level of thinking 
than that of the Performance Indicator to 
describe “meets” work 

applies the levels of thinking in a chosen 
taxonomy (Bloom’s, Webb’s, etc.) 
consistently 
 
 
 

Have you included all elements of the 
Performance Indicator? 

leaves out elements of the Performance 
Indicator 

includes all elements of the Performance 
Indicator 

Does the criteria describe complexity and 
quality rather than frequency? 

emphasizes only frequency rather than 
cognitive demand 
 
ex: criteria include use of rarely, never, 
frequently, 1,2,3, etc. 

describes what a student knows and is 
able to do at each level of proficiency 

Does the criteria describe the complexity 
and quality positively? 

at “partially meets” or “does not meet” 
levels, describes only deficiencies in 
student work rather than what a student 
can do. 

describes what a student includes and 
does at each level of proficiency 
 

 



Assesses students at the beginning of the unit to determine their 
understandings and misconceptions in order to inform instruction. 

• Includes questions related to each of the primary performance 
indicators; 

• Groups the questions to provide actionable data 
• Includes a continuum of questions

  Entry-level Assessment:

   STAGE 2: Evidence of Student Learning (assessment design)



Pre-assess

• Determine what students already know 

• Determine what students can already do 

• Use this data to differentiate—plan for extra 
supports/challenges



• Essential question(s) 
• Guiding Principles/21st century skills or habits of mind 
• Intended depth of knowledge 
• Differentiated entry points

  Summative Assessment:

   STAGE 2: Evidence of Student Learning (assessment design)

Evaluates student progress in achieving the primary 
performance indicators:



 
Summative Assessment Task 

Design Guide 

 

!
This work by Great Schools Partnership is licensed under a 
Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International License!

April, 2015 

 

CRITERIA WEAKER ASSESSMENTS STRONGER ASSESSMENTS 

ALIGNMENT: 
How aligned is the assessment task 
to the graduation standards and 
performance indicators? 

! Graduation standards and 
performance indicators are not 
identified 

! Task requires skills and 
knowledge not aligned to 
standards and indicators 

! Graduation standards and performance indicators are clearly identified 

! Cognitive level of assessment task matches the level in the identified 
indicators 

! Content knowledge and skills required in assessment task match those 
identified in the indicators 

! Method of assessment matches the level of thinking in identified indicators 

ACCESSIBILITY: 
How accessible is the assessment 
task to all students? 

! Expectations are undefined or 
unclear 

! Levels of student performance are 
not identified 

! Work habits are combined with 
academic performance 

! Task is not easily differentiated 

! Task provides little or no 
opportunity for student choice 

! Expectations of the assessment task are clear to students 

! Scoring criteria clearly defines levels of student performance 

! Work habits are clearly separated (and independently assessed) from 
performance on academic standards 

! Assessment task could easily be differentiated to ensure all students can 
achieve proficiency at a rigorous level 

! Assessment task allows students to pursue multiple pathways and still 
demonstrate proficiency 

! Task engages students in a novel or interesting way, connecting to 
student interests 

TRANSFER: 
How relevant is the assessment task 
to the real world? 

! Task is strictly content-based 

! Task is only for a classroom 
audience 

! Task can be accomplished using 
only one source or familiar 
sources 

! Task lends itself to a real-world or simulated real-world product 

! Task is complex (interdisciplinary, incorporates transferable skills, and/or 
assesses multiple performance indicators) 

! Task provides opportunity for students to engage with a school, 
community, or expert audience 

! Task requires the use of multiple sources 

! Task requires application in a new setting or with new information 

RIGOR: 
How challenging is the task? Does it 
require students to apply, analyze, 
evaluate or create using what they 
have learned? 

! Task only requires students to 
recall, summarize, or define 

! Task requires higher order thinking – application, analysis, evaluation or 
creation 



Stage Two  
“Notice, Wish, Wonder”

• What do you notice? 

• What areas cause you to “wish”? 

• What areas cause you to “wonder”?

Examine stage 2 of a sample unit 



Stage Three 
Instructional Design



Stages of Unit Design

Stage Three 
What promotes 
engagement, 
learning, and 
mastery?

‣ Where can 
students have 
voice and 
choice? 

‣ What 
supports and 
extensions 
will ensure 
that all 
students 
learn?

‣ What is the 
essential 
question? 

‣ What makes 
the concept 
real and 
compelling?

‣ What will 
make the 
materials and 
activities 
engaging and 
accessible to 
all students? 

‣ How will I use 
data to inform 
my 
instruction?

Stages Teacher 
Considerations

Student 
Considerations

Instructional 
Planning



• Engages students’ interest in the content 
• Encourages students to access prior knowledge 
• Provides exemplars for evidence of learning

  Entry Event or Hook:

   STAGE 3: Instructional Design



Hook
• Connects to the essential question/s 

• Immerses students in related questions/challenges 
that require more than “book” knowledge to resolve 

• Builds student interest, engagement or curiosity-
through thought or experience 

• Encourages students to access prior knowledge 

• Reveals multiple perspectives 

• Allows students to make personal connections



Learning Targets

Achievable chunks of learning 
that collectively reflect the 
performance indicators:

• What students should know 

and do

• Shared with students

• Monitored through formative 

feedback

For Teacher: 
• Keep the end in mind

• Provide insight to improve student 

achievement;

• Results inform feedback to 

students and instructional 
decisions


For Students: 
• Allow them to understand track 

and reflect on learning growth

• Maintain engagement

• Focus on learning target

• Vary in length

• Maximize engagement

• Differentiated based on 

formative assessment results

• Connect learning target(s) to the 

performance indicator(s) and 
essential questions

Formative Assessments Learning Experiences

   STAGE 3: Instructional Design



• Review the unpacked standards from stage 1 

• Consider what will be challenging for students—
allocate multiple opportunities to learn and practice 

• Address Why? and So What? early and often 

• Think whole-part-whole


• Think learn-do-reflect

Sequence Skills  
and Knowledge



• Determine key skills that will lead students to 
demonstrating mastery of the indicators on the 
summative assessment 

• Determine when you want and need to check 
student performance levels so you can adjust 
and intervene

Identify Points for 
Formative Assessment



• Identify materials and activities that help you “uncover” 
meaning.  (These will likely related to your EQs.) 

• Go beyond the text book (if you have a textbook) 

• Use authentic materials in a variety of modes 

• Strive for diversity of view points and authors 

• Design activities where students do the heavy lifting 

• Design activities where the teacher coaches, questions 
and supports

Materials + Activities



Stage Three  
“Notice, Wish, Wonder”

• What do you notice? 

• What areas cause you to “wish”? 

• What areas cause you to “wonder”?

Examine stage 3 of a sample unit 



Stage Four 
Resources + Reflection



   STAGE 4: Resources and Reflection

• Varied based on student learning styles  
and needs 

• Range of media and print materials 
• Authentic applications of disciplinary knowledge 

and skills

  Resources:



• Think about their learning (meta-cognition) 
• Through the unit and after summative 

assessment

  Reflection:

   STAGE 4: Resources and Reflection

Student Reflection: 
Informs learning process and achievement:



• Before, during and after unit implementation 
• Unit Design Reflection Guide 
• Tuning Protocol for feedback from colleagues 
• Review student work 
• Notations and revisions for future reference

  Reflection:

   STAGE 4: Resources and Reflection

Teacher Reflection: 
Informs instructional practice:



Where can students  
have voice

and choice



What supports and extensions will 
ensure that all students learn?



	

 
 
 

 “I notice….” “I wish…..” “I wonder…..” 

Stage Three  
 
 
 

  

 

Modified Unit Tuning (Looking at the “whole” project / process) 
 
“Warm” feedback “Cool” feedback 

 
 

	

Modified Unit Tuning



Additional Resources



• Unit Planning blank template


• Unit Planning Template definitions and guidance


• Unit Planning Design Considerations


• Scoring Criteria Design Guide


• Summative Assessment Design Guide


• Sample English and Science units


• Tuning a Proficiency-Based Unit Design Plan

Additional Resources



What are some next steps you could  
take with colleagues at your school?

Next Steps…



Questions?



THANK YOU
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