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Introduction

* Our journey

* The beginning: new superintendent — “TODAY
we begin to use this set of standards™

% Individual with Disabilities Education Act (IDEA)
(2004) - standards aligned IEP’s



% What are some
questions you may

Welcome to have about
the session

proticiency based
education and
students with
disabilities?

* Generate key words
or questions.

% (2 minutes)




% Understanding the standards

% Using the taxonomy

Y Identifying and implementing classroom
practices that lead to student growth

% Developing Individual Education Plans (IEP)
that are aligned with standards
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Know your Standards

* Scaffolding
* Grouping of standards

* Grouping across content



Know your Standards

% Know the standards — standards provide the
foundation — learning progression

* Know the standards at your grade level and the
academic levels prior and after

* Know how standards are grouped — Strands/
Domains



KNOW your STANDARDS

* Scaffolding

% Know how the standards are grouped

% Skills build on one another as standards move
from one level to the next



TAXONOMY

% Teaching and learning tool
% Collaborating tool

¥ Confidence builder for students
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Teaching and learning tool

% Helps with unpacking * Cognitive processes to be
standards and setting goals explicitly taught

% Guides the student in % Accessible to student on
determining how to desks and in classes
demonstrate proficiency
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A closer look into the Taxonomy

Construct symbolic representations of information

Symbolizing |- Symbolize » Draw/lllustrate + Diagram
* Represent * Show * Chart
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Carry out a mental or physical exercise
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Recalling & statements regarding DK and PK
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11



Levels of Complexity

* Communicates to the students the behaviors or
skills for demonstration of knowledge

* Guides assessments and levels of rigor

* Adds transparency to learning process
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Process Levels

* Guides assessments and levels of rigor
% Adds transparency to learning process
* Students identify strengths

* Use in collaboration with others in designing
assessments
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Taxonomy in IEP goals

* Communicate processes in present levels of
academic and functional performance

* Accommodations

* Articulate supports student may need to access
higher level cognitive processes
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Efftective Instructional Practices

* Take the time to teach classroom routines
% Establish clear goals and lesson objectives
* Provide instruction at the proper taxonomy level

* Identify areas (skills) of concern prior to lesson

* Teaching to multiple learning styles
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Supports in the classroom

% Visible standards
% Flow charts for routines and problem solving

% Paraprofessional’s role
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Delivery of instruction

* Specially designed instruction (direct instruction)
* Consultation

* Team teaching- different models

% Accommodations (Differentiation)

% Monitor levels of attention

% Maintain a lively pace and provide structure
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Team teaching with special education teacher

* Special education teachers have the ability to:
* look at specific tasks

* break them down into smallest parts

* diagnose difficulties

% brainstorm unique instructional solutions
(Beninghot, 2012, Co-teaching that Works)
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Team teaching with special education teacher

* Skills Group Model - Plan lessons that incorporate
multiple instructional levels.

* Skills based groups
* Whole group lessons - individual lessons

* Speak and Add Model - add clarification, graphic
Organizers

* Ideally teachers sit together to plan instruction
(Beninghof, 2012, Co-teaching that Works)
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Demonstrate value for low expectancy

students

* Identify expectations for all students

% Focus on affective tone - Tone of voice, proximity,
smiles, playful dialogue

* Quality of Interaction - Feedback, Probing for meow
complex information, Calling on students, Level of
questions, Model level of response required
(Marzano, 2012, Becoming a Reflective Teacher)
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* Effort
Feedback to % Perseverance

cultivate , * You stuck with that

Growth Mindset [EEERGITTE you want to
learn next time?

* What are you
working on?

* How will you know
you are done?

% What are you going
to do next?

(Marzano, 2013, Using Common Core Standards)




Developing
Individual

Education
Programs (IEP)

Standards guide the progression
of learning for students to make
progress in the general
curriculum.

% Break standards into

*

domains or strands

Identify skills student can
do in each domain

Identify the grade level
student 1s 1n school (grade
level standards)

Identify what skills are
needed to make progress in
standards.

Reasonable growth in area
of direct instruction

Accommodations to access
instruction



A process -
present levels
of performance

Designed by teachers writing
IEP’s aligned to academic
standards.

Three guiding questions to ask:

+1a. What is the
learner’s assigned
grade?

+1b. What is the grade
equivalent of the
learner’s skill level?

(instructional level)

+ 2. What are the
learner’s strengths?

4 3. What are the
learner’s needs?



Three Question Process

Consider this standard:

College and Career Readiness (CCR) Anchor Standard
#2: Demonstrate command of the conventions of
standard English capitalization,punctuation, and

spelling when writing. (CCSS: ELA CCR2.L.5)



la. What is the learner’s assigned grade?
1b. What is the grade equivalent of the learner’s skill level?

Include in the present level of academic performance:

Alfred is a 9™ grade student who is working at a 7! grade
skill level when asked to demonstrate his command of the

conventions of standard English capitalization,
punctuation, and spelling when writing based on the

general curriculum.



What are the learner’s strengths?

— s

Include in the Present Level of Performance the strengths the learner
demonstrates in regards to the particular standard — in this case,
the conventions of standard English capitalization, punctuation,
and spelling when writing.

Alfred can use correct capitalization and punctuation at the beginning and
ending of sentences. In sentences, he can use a comma to set off a series
of objects, or thoughts, or to set off a series of words 1n a sentence. He

can spell grade appropriate words. Alfred can also use quotation marks
correctly 1n his writing.



What are the learner’s needs?

learner demonstrates in regards to the particular standard —
in this case, the conventions of standard English
capitalization, punctuation, and spelling when writing.

Alfred needs to learn to use commas to separate adjectives,
use punctuation to show a pause or break in writing, and
use the semicolon and colon correctly 1n his writing.



Present Level of Performance (General Summary)

WRITING: Alfred is a 9t grade student who is working at a 7t grade skill level when asked to demonstrate his command of the conventions of standard English capitalization,
punctuation, and spelling when writing based on the general curriculum. As evidenced by his performance in both his English class and on the work samples rated by the Common Core
Writing Rubric, Alfred has difficulty....

Strengths

Alfred can use correct capitalization and punctuation at the beginning and ending of sentences. In sentences, he can use a comma to set off a series of objects, or thoughts, or to set off a
series of words in a sentence. He can spell grade appropriate words. Alfred can also use quotation marks correctly in his writing.

Needs

Alfred needs specially designed instruction provided in the small group setting in the area of writing.
Alfred needs the support of such accommodations as access to editing checklists and peer editors.
Alfred needs to learn to use commas to separate adjectives, use punctuation to show a pause or break in writing, and use the semicolon and colon correctly in his writing.

Measurable Annual Goal

By March 2016, given specially designed instruction and access to editing checklists as needed, Alfred will demonstrate command of the conventions of standard English punctuation, by
using commas to separate adjectives, using punctuation to show a pause or break in writing, and using the semicolon and colon correctly when writing with at least 85% accuracy during
content area classes as measured by student work samples and the attached writing rubric.



Did we meet learning objectives?

% Understanding the standards
% Using the taxonomy

Y Identifying and implementing classroom
practices that lead to student growth

% Developing Individual Education Plans (IEP)
that are aligned with standards



Thank you.

“This year 1s so much better, I get
it. I know what the teachers want
me show them, I know what I'm
good at and what I need help with,
I know I can find a way to meet
the standard.” (March 8, 2016).

10th grade student who is accessing instruction in the
general education setting and instructional support in
the special education setting.




