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• Welcome, agenda, introductions


• Overview of Assessment in a 
Proficiency-Based System


• Summative Assessment Design 
Tools


• Summative Assessment Review 
Tools


• Questions



OUTCOMES
I can describe assessment development 
processes in a proficiency-based system 



OUTCOMES
I can apply tools and resources to design 
summative assessments 



OUTCOMES
I can use protocols and resources to 
refine summative assessment tasks and 
align them to scoring criteria.



What is Proficiency/
Competency/Mastery?

• Take 2 minutes to write/think about 
your own definition of Proficiency/
Competency/Mastery?


• Turn to your neighbor and share your 
definition.



What is Proficiency?

• The ability to apply knowledge and skills to 
new materials, texts, problems, or 
situations


!

• The ability to transfer knowledge and skills 
from one content area to another



Curriculum Design Progression 
in a Proficiency-Based System

1. Design Graduation Standards

2. Design Performance Indicators

3.Write Scoring Criteria for each Performance 
Indicator


4.Design Assessments and Units



Why Scoring Criteria?
• Common Scoring Criteria ensure that 

teachers share a definition of proficiency 
that includes application and transfer


!

• Common Scoring Criteria enable schools to 
ensure that they are assessing the 
Performance Indicators and Graduation 
Standards.



GLOBAL BEST PRACTICES
12



GLOBAL BEST PRACTICES
12

Multiple assessments are used to 
determine mastery…All teachers use 
common scoring guides that provide 
detailed descriptions of required 
learning proficiencies and expected 
levels of performance.





Designing Scoring Criteria

Scoring criteria describe levels of proficiency 
for each performance indicator.





Use the periodic table as a 
model to predict the relative 

properties of elements 
based on the patterns of 

electrons in the outermost 
energy level of atoms (HS-

PS1-1)

Student is able to locate an 
element on the periodic table

Student is able to locate an 
element on the periodic table, 

identify its basic properties, and 
determine the number of 
electrons in the outermost 

energy level.

Student is able to use the 
periodic table to accurately 
predict relative physical and 

chemical properties of elements.  
Student is able to describe the 
relationship between the patter 

of electrons and other 
characteristics of that element.

Student is able to analyze 
observed relative physical and 

chemical properties of elements 
and classify them appropriately 

in the periodic table.

Construct and revise an 
explanation for the outcome of 

a simple chemical reaction 
based on the outermost 

electron state of atoms, trends 
in the periodic table, and 

knowledge of the patterns of 
chemical properties.  (HS-

PS-1-2)

Student is able to determine the 
outcome of a simple chemical 

reaction.

Student is able to determine the 
outcome of a simple chemical 

reaction and explain it in relation 
to the element’s location on the 

periodic table

Student is able to use their 
knowledge of the periodic table 
to predict the outcome of simple 
chemical reactions.  Student is 

able to explain the outcomes by 
explicitly referencing the 

periodic table and its inherent 
patterns.

Student is able to compare the 
results of different chemical 
reactions and explain the 

differences in outcomes by 
explicitly referencing the 

periodic table and its inherent 
patterns such as outermost 

electrons, trends, and properties 
of reactants.

CREATING A RUBRIC FOR A 
SUMMATIVE ASSESSMENT

!
Performance 

Indicator! Emerging Developing Accomplished Exemplary

B. Use evidence and logic 
appropriately in 
communication

Recognize ideas, concepts, 
problems, or varied 

perspectives related to a topic 
or concept but does not use 
reasoning to generate a clear 

claim.

Student includes information 
from several sources and 
analyzes or compares the 

information from these sources.

Analyze and integrate carefully 
selected evidence from diverse 

sources and incorporate the 
relevant pieces into the finished 
work, analyzing or comparing 

the information from these 
sources

Apply evidence in a novel or 
unfamiliar situation to design a 

model or solution.

Science Indicator

Science Indicator

Transferable Skill Indicator



Summative Assessment
Design Tools

•Protocol for Designing Summative 
Assessments 

!

•Design Guide for Summative 
Assessments 





Cognitive  Rigor
Review

APPLICATION involves 
employing knowledge 
and skills in order to carry 
out a procedure or 
routine. 



Cognitive  Rigor
Review

ANALYSIS requires 
breaking a text, problem, 
or task into parts and 
using those parts to devise 
a solution or thesis


or

examining the structure of 
a problem, text, artwork or 
other subject in great 
detail.




Cognitive  Rigor
Review

!
!

!
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EVALUATION 
requires 
critical 
judgment to 
assess the 
value or 
effectiveness 
of something



Cognitive  Rigor
Review

SYNTHESIS 
or CREATION 
involve 
bringing 
together two 
or more unlike 
things to 
make 
something 
new



Designing Summative Assessments

1. Select a set of Scoring Criteria and review 
them.  

2. Follow the steps on the protocol to 
brainstorm assessment possibilities for 
these criteria. 

3. Use the Design Guide to review each of the 
ideas you have brainstormed.  



Summative Assessment
Review Tools

!

•Proficiency-Based Assessment Tuning 
Protocol 

!

•Design Guide for Summative 
Assessments 
!

!



Reviewing Summative Assessments
1. Review the sample scoring criteria, assessment and student 

work.


2. Using the Design Guide note strengths and areas for 
improvement.


3. As a group, discuss these guiding questions:


• To what extent does this assessment give students the 
opportunity to produce evidence for all of the 
performance indicators listed? 

• To what extent would this assessment be engaging and 
feel authentic to the students? 

4. Discuss the revisions, additions or changes that you might 
suggest for this assessment. 



QUESTIONS
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