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Clarify the differences between assessment, 
grading, and reporting.

Outcomes



Review the ways in which grading practices 
can support instruction.

Outcomes



Introduce tools and resources that schools can 
use to audit their own grading practices.

Outcomes



Agenda
Welcome and Introductions

Assessment, Grading, and Reporting

How grading practices can support instruction

Grading Audit review and discussion

Questions



• Collaborative design of graduation standards 
and indicators with aligned instructional 
materials and assessments 

• Instruction with intervention and supports

Proficiency-Based Learning

• Grading and reporting practices that support 
student learning



• Describe a grading practice you have 
observed or read about that you found to 
be exciting or inspiring (2 minutes) 

• Turn and talk with someone at your table  
(3 minutes)

Introductions + Quick Write



• Grading: Practices used to arrive at 
judgments of proficiency

• Reporting: Communicating student learning 
to a variety of audiences

• Assessment: Eliciting evidence of student 
knowledge and skill

Assessment, Grading,  
and Reporting



Grading practices influence 
how teachers think about 
what they are teaching.

The Impact of Grading Practices



Supporting Evidence

Homework Quizzes Tests Projects Discussions



Word 
Knowledge

Speaking and 
Listening

Analyzing 
Informational Text

Writing Research 

Supporting Evidence



- The Effects of Standards-Based Assessment on Classroom Practices:  
Results of the 1996-97 RAND Surveyof Kentucky Teachers of Mathematics and Writing

Supporting Evidence



Grading practices impact what 
students think they are learning.

The Impact of Grading Practices



Supporting Evidence



“When students understand exactly what they're supposed to learn 
and what their work will look like when they learn it, they're better 
able to monitor and adjust their work, select effective strategies, and 
connect current work to prior learning (Black, Harrison, Lee, Marshall, 
& Wiliam, 2004; Moss, Brookhart, & Long, 2011).” 

—Susan Brookhart and Connie M Moss,  
“Learning Targets on Parade,” Ed Leadership

Supporting Evidence



“Benner and Mistry (2007) found a strong relationship between 
teacher expectations and students‘ educational expectations, 
competency beliefs, and academic achievement. Rubie-
Davies‘ (2006) study confirmed the effect of teacher expectations 
on students‘ self perception.” 

—Paeplow, Colleen Graham. Easy as 1, 2, 3: Exploring the Implementation 
ofStandards-Based Grading in Wake County Elementary Schools. 

Supporting Evidence



Grading practices can effect 
how well students understand 

their level of proficiency.

The Impact of Grading Practices



Supporting Evidence



“...the most powerful single moderator that enhances achievement 
is feedback. The most simple prescription for improving education 
must be "dollops of feedback". …This does not mean using many 
tests and providing over-prescriptive directions, it means 
providing information how and why the child understands and 
misunderstands, and what directions the student must take 
to improve.” 

— Hattie J (1992) "What Works in Special Education" Presentation to the Special 
Education Conference, May 1992 

Supporting Evidence



The Impact of Grading Practices

Grading systems can affect how 
students perceive their own 

ability to become more proficient.



“Guskey (2009) noted, ‘… Motivation is enhanced when students are 
provided accurate information about achievement, have clear learning 
goals, and study in an environment that supports learning by not 
including diagnostic and formative assessment in grades and by being 
positive and supportive, not negative or punitive.”  

—O’Connor, K. (2009, January). Reforming grading practices in secondary schools. 
Principal’s Research Review, 4(1), 1–7.

Supporting Evidence



“At least 12 previous meta-analyses have included specific information 
on feedback in classrooms (Table 1). These meta-analyses included 
196 studies and 6,972 effect sizes. The average effect size was 0.79 
(twice the average effect). To place this average of 0.79 into 
perspective, it fell in the top 5 to 10 highest influences on achievement 
in Hattie’s (1999) synthesis…” 

—Hattie, John and Timperley, Helen. The Power of Feedback. (2007).  
Review of Educational Research, Vol. 77, No. 1, pp 88-112.

Supporting Evidence



“When teachers utilized standards-based grading methods, not only 
did the number of As and Bs increase, but the rate of passing the state 
assessment among students who earned these grades approximately 
doubled as compared to the two traditional grading cohorts.” 

-  Pollio, Marty and Craig Hochbein. “The Association Between Standards-Based Grading and 
Standardized Test Scores in a High School Reform Model.” Teachers College Record,  Volume 

117 Number 11, 2015, p. 1-28, http://www.tcrecord.org ID Number: 18111 

Supporting Evidence



“The introduction of standards-based grading didn’t miraculously improve 
instruction – rather, new grading practices brought greater clarity to 
curriculum planning, classroom pedagogy, on-the-spot assessments, 
students’ self-studying techniques, parental help, and more. In addition, 
say Pollio and Hochbein, teachers found the new grades easier to 
interpret, particularly when working with at-risk students.” 

Marshall Memo Summary of:  Pollio, Marty and Craig Hochbein. “The Association Between Standards-Based 
Grading and Standardized Test Scores in a High School Reform Model.” Teachers College Record,  Volume 

117 Number 11, 2015 

Supporting Evidence



• Use the Grading Audit document to explore 
grading practices in your schools or district  
(10 minutes) 

• Introductions: name, position, school/district  
(3 minutes) 

• Consider the following questions as you 
discuss your current practices with others at 
your table (10 minutes):

Grading Audit



• What elements of our grading system should 
change in order to better support student 
learning? 

• How will these be collaboratively designed and 
communicated to the community? 

• What time, support or other resources will 
teachers need in order to implement the system 
that is envisioned?

Grading Audit Questions



Resources
1. Research on Grading and Reporting in 

Proficiency-Based Systems 

2. Resources for Designing Grading & Reporting 
Systems for Proficiency-Based Systems 

3. Grading Audit Guide and Note-taking sheet

http://www.greatschoolspartnership.org/proficiency/research/
http://www.greatschoolspartnership.org/pro


Questions?
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