
Bacon Academy
Teacher Learning Community

Action Research



What does PD look like at your 
school?

How does your school decide 
which PD to offer?

What would your ideal PD be 
about?

What is the best PD you have 
ever participated in?



A little bit about our school
● Fringe rural with a population of 16,000

● 25 miles from Hartford, CT

● Current enrollment: 839 

● Median household income in Colchester is $81,288

● 12% of students were eligible for free or reduced lunch (state average is 31.8)



The goal of our team
To create authentic professional development through the action research 
process



Who we are

This is a three year of commitment of 6 teachers with 2 members rotating out 
after 2 years.

We meet for 90 minutes two to three times per week due to block scheduling.  

We agreed that we do not work outside of the time we are scheduled to meet.  
This is our "duty" period.



Our mission statement:

A non-evaluative team that 
identifies school-wide strengths 
and weaknesses in order to 
improve instructional practices 
through action research, peer 
collaboration, and professional 
development.  



Why was the TLC formed?
● To reach a wider 

audience
● To focus PD on 

instructional 
improvement

● To provide sustained 
and embedded PD 
based upon research



Designing the TLC
Three meetings with teachers:
1. What’s the vision?
2. How can the vision be improved?
3. Make decisions



Weighing-the-options Protocol

Mission
Candidate 
Selection

Candidate 
Selection 
Process

Application 
Process Duty Term

Primary 
Responsibility

Secondary 
Responsibility

Option 1

To provide a non-
evaluative system to 
identify school-wide 
strengths and weaknesses 
and improvement in 
instructional practice 
through action research, 
peer-collaboration, and 
professional development.

Duty assignments 
are determined 
by both faculty 
and admin

Majority vote 
(volunteers only)

Volunteer 
verbally

1 Year
School-wide 
professional 
development

School-wide 
professional 
development

Option 2 Other?
Duty assignments 
are determined 
by only teachers

Appointment by 
majority vote

Committee 
interview

2 Years Peer-coaching Peer-coaching

Option 3 Other?
Duty assignments 
are determined 
by admin only

Volunteers dep. 
on scheduling

Committee 
observation and 
interview

3 Years Action research Action research

Option 4 Other? Other?
Volunteers admin 
det. sched.

Other? Other? Other? Other?



Barriers to Implementation
● Time 
● Patience 
● Buy-in 



How do you build a cohesive team? 



Getting Started

● Building trust 

● Finding strengths and weaknesses 

● Creating norms 

● Readings, workbook activities, and discussions from Richard Sago’s, The 

Action Research Guidebook: A four-stage process for educators and school 

teams. 



Developing the TLC (action research team) 



What action research is
Action research is the process of conducting inquiry and research within the 
school in order to improve the quality of education.

Four Stage Process:

1) Clarifying vision and targets 
2) Articulating theory 
3) Implementing action and collecting data 
4) Reflection on data and planning informed action 

(Sagor, 2011)



What topic would your ideal PD cover?



Teacher Survey

The Teacher Learning Community (TLC) is a non-evaluative team that identifies school-wide 
strengths and weaknesses in order to improve instructional practices through action research, peer 
collaboration, and professional development.  
To help us identify areas of concern, we need your input.  Please complete the following survey:
1. My ideal PD would cover...

planning  instruction  materials  engagement  
assessment  classroom management  content knowledge  
relationship  feedback                   writing instruction      other:
_____________________________

2. By attending this PD, my practice would be improved by…
3. As a result of this PD, I would expect to learn…
4. As a result of this PD, my students would do better because…



Coding the responses 



And then we researched
➔ Cooper, K. (2013). Eliciting engagement in the high school 

classroom: A mixed-methods examination of teaching practices. 
American Educational Research Journal, 51, 363-402. doi:
10.3102/0002831213507973

➔ Li, Y., & Lerner, R. (2012). Interrelations of behavioral, 
emotional, and cognitive school engagement in high school 
students. Journal of Youth and Adolescence, 42, 20-32.

➔ Saeed, S., & Zyngier, D. (2012). How motivation influences 
student engagement: A qualitative case study. Journal of 
Education and Learning, 1, 252-267. 



And now a word from our grad students



Why the focus on research?
Closing the gap between the world of research and the reality of education.



Our Questions:
1A) How are students engaged behaviorally?

2A) How are students engaged emotionally?

3A) How are students engaged cognitively?

1B) How do teachers engage students behaviorally?

2B) How do teachers engage students emotionally?

3B) How do teachers engage students cognitively?



Triangulating the data
survey observation tool interview other data

RQ1A -- student 
behavior

Schlecty’s rubric office referral data 
and attendance

RQ1B -- Teacher 
support of Student 
Behavior

Mike Mal Kristie 
Blanchard 
Observation Tool  
(MMKBOT)

Interview questions

RQ2A -- emotional 
engagement

survey Student engagement 
performance rating 
scale

RQ2B -- teacher 
support of emotional 
engagement

MMKBOT Interview questions

RQ3A -- cognitive 
engagement

survey schlecty’s rubric

RQ3B -- teacher 
support of cognitive 
engagement

interview questions analysis of student 
work/ failure rate and 
document analysis



Participation 
Level

“I refuse to 
participate” 

“I would 
rather be doing 
something 
else”

“I am doing 
this without 
complaining”

“I am doing 
this because 
my parents 
and teachers 
expect it”

“This activity 
is awesome!  I 
didn’t want it 
to end!”

Behavioral:
“This is how 
I acted”

l am late to 
class; I do not 
come to class; 
I am truant 
and challenge 
adults; I am 
disrespectful 
to students 
and teachers; 
I do not 
participate 
with others in 
group work

I frequently 
leave the 
room; I tune 
into my 
electronic 
devices; I am 
doing work for 
other classes; I 
am I am 
talking to 
other people 
not in my 
group

I am on task; 
prepared; on 
time; I 
complete work 
in class, but 
not necessarily 
outside of 
class; I meet 
the teacher’s 
minimum 
standard and 
expectations; I 
am   silent in 
group 
activities; 

I complete 
my work 
both in and 
out of class; I 
often ask 
about grades; 
I actively 
collaborates 
with peers to 
meet teacher 
expectations 
or to 
complete a 
task

I spend extra 
time outside 
of class; 
complete 
extra work to 
enrich or 
enhance my 
learning; I 
actively 
engage other 
students in the 
collaborative 
process

Emotional:
“This is how 
I felt” 

I feel anger; 
frustration; 

I feel 
disconnected; 

I feel no 
emotional 
connection to 
the class; I go 
through the 
motions

I am seeking 
approval 
from my 
teachers and 
parents; I feel 
competitive 
with others; 

I have 
personal 
interest and 
have 
enthusiasm 
for the 
subject; I am 
not afraid to 
take risks; I 
am self-
motivated

Cognitive: 
“This is 
what I 
thought” 

I do not 
understand 
what is going 
on in class 

I sometimes 
do not do the 
work given to 
me by the 
teacher; I am 
often incorrect 
or off-topic in 
my responses 

I do only what 
is required by 
the teacher 
nothing more. 
I complete the 
assignments, 
but do not 
make any 
connections to 
previous units 
of study

I am more 
worried about 
the grade 
than learning 
itself. I can 
easily 
connect units 
of study 
within the 
course 

I make 
connections 
across classes 
and I ask 
questions and 
seek to find 
the answers; I 
am curious to 
know more; I 
see the 
relevance in 
this class to 
the outside 
world. 



Category 0 1 2 3

Support for 
Belongingness:
Teacher creates an 
environment where 
the Feeling of 
mutual respect 
(Teacher-student) 
exists in classroom

Teacher is 
disrespectful 
to students

Teacher gives lip 
to service to 
mutual respect but 
his/her behavior 
does not reflect it

Teacher is 
respectful, most, 
but not all of the 
time

Teacher is always 
kind and respectful 

Support for 
Collaboration:
Teacher groups 
students in order to 
create a student 
centered & focused 
classroom 

Teacher did 
not put 
students into 
groups 

Students were put 
into groups, but 
did individual 
work, not 
consulting one 
another 

Students 
worked well 
together, but not 
all group 
members 
appeared 
engaged

Student groups 
appeared engaged 
in the activity most 
of the time 

Support for 
Competence:
Teacher gives the 
opportunity for 
students to focus on 
improvement and 
self-evaluation

No formative 
assessment, 
or teacher 
does not have 
student 
reflect on 
progress 

Teacher attempts 
formative 
assessment that is 
not informational, 
no student 
reflection: 
Teacher check in 
with the students 
by asking the 
class to give a 
thumbs up if they 
understand the 
concept. 2/3 of the 
class says they do, 
so the teachers 
says “good “and 
moves on to the 
next topic. 

Teacher 
emphasizes 
student progress 
somewhat 
successfully or 
uses formative 
assessments 
somewhat 
successfully: 
Teacher gives 
an exit ticket 
that asks 
students to 
construct a 
thesis statement 
that addresses 
the essential 
question of the 
class.

Teacher 
successfully uses 
formative 
assessments to 
provide feedback:
Teacher gives an 
exit ticket that asks 
students to 
construct a thesis 
statement that 
addresses the 
essential question 
of the class.  The 
teacher tells the 
students that 
according to data 
collected from last 
class (using the 
argumentative 
writing rubric) the 
students still need 
to improve in the 
thesis statement 
category of the 
rubric 

Support with 
challenging work 
and student 
effort:
Teacher creates 
lessons that are 
rigors, and 
requires students to 
be actively 
challenged

Work is not 
challenging, 
effort is not 
mentioned

Work provides 
very little 
challenge, 
importance of 
effort is mention 
but no teacher 
follow through

Work is 
somewhat 
challenging 
with appropriate 
level of support, 
importance of 
effort is 
emphasized at 
times during the 
lesson

Work is 
challenging with 
appropriate level 
support, 
importance of 
effort is 
emphasized 
through the 
activity setting in 
the teacher’s words 
and actions

Support for 
autonomy:
Teacher gives the 
opportunity for 
students to make 
their own 
decisions, and have 
multiple 
interpretations of a 
subject.

Not observed Observed once Observed 2-4 
times

Observed 5 or 
more times

Support for 
Meaningfulness: 
Teacher fosters an 
environment where 
student knowledge 
is constructed 
through inquiry; 
focused on deep 
understanding; 
elaborated 
response required

Teacher does 
not attempt to 
make work 
meaningful. 
(blames 
external 
reasons: test)

Teacher makes 
shallow 
connections, may 
be “fun” but no 
connection to 
content

Knowledge has 
the potential to 
be valued, the 
teacher gets into 
“why” but does 
not push 
learning to high 
conceptual level

Teacher maintains 
instruction at high 
conceptual level; 
events are 
obviously 
meaningful, and 
connected to “big 
ideas.”

Student Engagement Performance Rating 
Scale (This will be given to students after the 
teacher completes the lesson. The student will 

respond to that particular lesson only). 



What would be some of the challenges you think 
you’d face if you were to implement this at your 

school?



Some of the challenges we faced
1. Resistance to being observed  (evaluative vs. research)
2. For in-class observations, making sure we could get into people’s classes
3. Establishing trust
4. Trying to get people to complete surveys
5. Trying to maintain positive relationships with teachers when our process 

was not completely transparent
6. Trying to put together engaging PD for teachers
7. Establishing buy-in



Sharing the research and obtaining buy-in
We used a kahoot to share what we found.

kahoot.it



Year 2:  Growing Our Research

PD focused on making learning relevant

Relevancy research

Pre/post survey to students: indicator of school-wide improvement

 



PD #1: Building a Base of Knowledge
What is relevancy?

Complete your own lesson plan

Review definitions of relevancy

Observe teacher lessons and identify ways to incorporate relevancy



Professional Development #2:  Stations



Reflections of our experience
1. Our PD needs to be interactive and responsive to teacher needs (the 

experts are in the room).
2. We need to focus our research (student engagement is a challenging task).
3. Our message must remain positive and we need to be inclusive of all 

faculty.
4. We are a teacher-led team (maintaining transparency with teachers while 

advancing the quality of instruction).
5. We must foster a culture of collegial trust.





https://sites.google.com/a/colchesterct.
org/nessp---ba-tlc/home


