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For technical support contact:  
Great Schools Partnership   

207-773-0505

HOUSEKEEPING



Feel free to ask questions any time or 
make comments using the chat space

HOUSEKEEPING



This webinar is being recorded.  
Find all materials on our website: 

http://newenglandssc.org/league-members/lis-webinars/

HOUSEKEEPING

http://newenglandssc.org/league-members/lis-webinars/


Please type your name, school, state 
into the chat space 

e.g. Courtney Jacobs, GSP (RI)

HOUSEKEEPING



Explore the interrelationship between 
student achievement and approaches to 
school culture and student behavior

OUTCOMES



Examine specific examples from other 
League schools and beliefs, practices, and 
systems that can promote a supportive 
school culture

OUTCOMES



Continue to build a network to support the 
implementation of personalized learning 
across New England

OUTCOMES



• a network of 114 member schools… 

• across five states… 

• serving over 70,000 students 

• coordinated by the New England Secondary 
Schools Consortium

League of Innovative Schools is…



League of Innovative Schools
Year-long Theme

Leading + Learning 
for Equity



Self-Assessment Tool 
for Secondary Learning

An Internationally Benchmarked

GLOBAL BEST PRACTICES
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1 INITIATING

STEP 1 >> READ THE PERFORMANCE DESCRIPTIONS

3 DEVELOPING 5 PERFORMING

STEP 4 >> SCORE YOUR SCHOOL
Place an X on the scale below to indicate your school’s performance in this dimension.

1 2 3 4 5

NOT ADDRESSED INITIATING DEVELOPING PERFORMING6
GLOBAL BEST PRACTICES | 2ND EDITION  1.1 EQUITY

Teachers and staff question whether all students 
can or want to succeed. Academic, social, and 
aspirational inequities across the student body may 
have been identified, but no formal or strategic 
actions have been undertaken to address them. 
Students  performing below grade level typically 
fail to catch up to their peers. The school’s courses, 
curricula, and instruction do not promote common 
high expectations or engagement for all students. 
The academic program is a complex hierarchy 
of tiered tracks and teachers are not trained in 
classroom differentiation or other personalization 
strategies. Student performance and behavioral 
data are collected and reviewed at the school 
level, but individual and demographic data 
are not disaggregated or analyzed to identify 
disparities in behavior or performance between 
student subgroups. School discipline structures are 
punitive rather than strategic or restorative, and 
consequences interfere with learning time. While all 
students have access to enriching school activities 
and co-curricular programs, actual participation 
patterns reveal that certain demographic groups 
participate in these programs at significantly lower 
rates. Some staff members, parents, guardians, and 
community members display considerable resistance 
to adopting strategies that would promote a more 
equitable school structure. 

There is a disconnect between the school’s stated 
beliefs that all students can succeed and the 
structures, policies, and practices it has in place. 
While there may be clearly stated common and 
rigorous academic expectations for all students, 
there may be inconsistencies in the manner in 
which these are applied. Student performance 
data continues to reveal persistent gaps among 
demographic groups. The school is beginning to 
collect and analyze disaggregated performance 
and behavioral data to identify and address 
individual student needs on an ongoing basis. 
The school offers some support opportunities to 
academically struggling students, but interventions 
are not systemic or integrated into regular courses. 
Some academic tracks have been eliminated, but 
barriers to accessing higher-level courses remain 
in place. There is inconsistent use of instructional 
and assessment practices that are personalized, 
student-centered, and engaging. The school is 
beginning to reexamine and revise discipline 
policies and practices to be more restorative 
and supportive of learning. Inequities across the 
student body are monitored at least annually. 
A small number of staff, parents, guardians, 
and community members remain resistant to 
adopting strategies that promote greater equity. 
Participation in enriching school activities and co-
curricular programs is relatively consistent across 
demographic groups. Community input is solicited 
and reviewed and personalization is considered 
when programs are developed or refined.

Teachers hold each other accountable for 
engaging in ongoing reflection and courageous 
conversations with colleagues and students about 
their own practice and beliefs, and acknowledge 
the role that bias and privilege play in their work. 
Teachers develop strong, trusting relationships with 
all students and employ asset-based approaches 
to teaching and learning. The school community 
has embraced the belief that all students 
can succeed, and this stance clearly informs 
the school’s actions, structures, policies, and 
practices. Every member of the school community 
is able to recognize and interrupt implicit and 
explicit prejudicial and harmful language and 
actions such as racial microaggressions or bullying 
based on gender identity, sexual orientation, 
religious affiliation, social class, or disability. 
Educators help build upon the experiences and 
strengths each student brings and promote positive 
self-images and high academic expectations for 
all learners. They take responsibility for engaging 
and motivating students. Every student is enrolled 
in academically rigorous, college-preparatory 
courses or learning experiences. Discipline systems 
and structures are restorative and instructive in 
their approach, leading to an increased ability 
for students to address differences in positive and 
healthy ways. The perspectives, experiences, and 
voices of every demographic group represented in 
the school community is sought out, included, and 
incorporated in the development and refinement  
of programs.
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the school community is sought out, included, and 
incorporated in the development and refinement  
of programs.



Beliefs 
Practices 
Systems

Schools in the Spotlight



Metropolitan 
Business 
Academy 

Leslie Blatteau,  
Teacher &  
Instructional Coach



Metropolitan 
Business 
Academy 



New Haven, Connecticut


408 Students

2% Asian

39% African-American

17% White

41% Latino

1% Two or more races


65% Free and Reduced Lunch

Metropolitan Business Academy 



• Support over punishment 

• Developmentally appropriate practices are 
more effective than “consequences” 

MBA Philosophy



How does this philosophy 
influence our approaches 
and systems at MBA?   

What policies and practices 
are in place?



9th Grade ALIVE Course



9th Grade ALIVE Course
Animating Learning by Integrating  
and Validating Experience



The MBA Professional Learning 
Community prioritizes the 
teacher-student relationship 
and uses meeting time to better 
understand adolescents and the 
impact of trauma



 

 

Strategy Meeting Questionnaire                                                   Advisor:  ____________________________ 

Directions:  Appoint a scribe and time keeper for the group.   Keep to the designated time constraints.   Use this as a 

problem solving tool, not an opportunity to vent.  Completed templates should be copied and sent to Judy.   

Student:  _____________________________________        Grade: __________        Date:_____________ 

1. Instructional and/or behavioral concerns  3 minutes 

_______________________________________________________________________________________  

_______________________________________________________________________________________ 

_______________________________________________________________________________________ 

_______________________________________________________________________________________ 

_______________________________________________________________________________________ 

_______________________________________________________________________________________ 

2.  Student  strengths.  2 minutes 

_______________________________________________________________________________________ 

_______________________________________________________________________________________ 

_______________________________________________________________________________________ 

_______________________________________________________________________________________ 

_______________________________________________________________________________________ 

_______________________________________________________________________________________  

3. Areas in need of improvement.  2 minutes 

_______________________________________________________________________________________ 

_______________________________________________________________________________________ 

_______________________________________________________________________________________ 

_______________________________________________________________________________________ 

_______________________________________________________________________________________ 

_______________________________________________________________________________________ 

4. Previous interventions/supports used.   What does this teacher respond positively to?   2 minute 

_______________________________________________________________________________________ 

_______________________________________________________________________________________ 



• Encouragement of test retakes, project 
revisions, and acceptance of late work 

• Elimination of zeros on student work; lowest 
grade for failing students is a 50 

• Discipline is differentiated based on 
students’ needs  

MBA Philosophy
What does this look like for students 
on a day-to-day basis?



The teachers at MBA are incredibly optimistic 
and this behavior has helped me to push 
myself to succeed.

Student Quote

”
“



What I value most at MBA are the teachers. 
In four years, I've developed a relationship 
with many teachers who are continuously 
uplifting and supporting me.

Student Quote

”
“



My relationship with teachers has helped me to 
succeed because they're understanding and willing 
to work with you.  I feel like teachers here really want 
us to succeed and are understanding of our different 
learning styles.   
If you're having a hard time, teachers care and let 
you make up work or do it at home so you're able to 
do your absolute  best on it.  I feel like they've made 
the experience at Metro a good one.

Student Quote

”

“



All of our Students have Access to:All of our Students have Access to:



All of our Students have Access to:
• Social work services 

• Field trips and enrichment activities 

• Leadership opportunities  

• AP courses (no tracking of classes at MBA) 

• Learning Lab (for both struggling and high 
achieving students) 

• Advisory 

All of our Students have Access to:



• Every student has an advisor throughout 
their high school career, changes annually 

• Advisory is organized by grade-level; with 
each teacher having 12-14 advisees

MBA Advisory Team



• Build community  

• Reflect on learning and grades 

• Prepare for Student Led Conferences 
SLCs take place during the midpoint of the trimester; students 
present significant projects and reflect on grades; if there are issues, 
stakeholders prepare an action plan for improvement; this strategy 
helps students manage stress related to school and grades  

• Get ahead or caught up on school work via Academic 
Advisory 

MBA Advisory Team
Advisories meet weekly to:



• Teachers have access to a Google Doc for reporting 
behavior issues 

• Administration and social workers use data spreadsheet 
from Google Form to identify trends and prioritize services 
for students 

When Issues Do Arise: 
Reporting and Follow Up 









• 90% graduation rate (NHPS 75%) 

• 90% parental involvement through Student-Led Conferences  

• Shifting to a performance-based assessment model versus 
relying on standardized tests will also to an improvement in 
school culture and ultimately an elimination of the achievement 
gap  

• Biggest challenge: countering the prevailing belief that 
punishment works; punishment exists for the punisher not for 
the student

Outcomes, Challenges and  
Lessons Learned



• Investing in the teacher-student-family relationship 

• Supporting students, allowing for mistakes, giving multiple 
chances 

• Taking time to explain to them the thinking behind rules

Keys to success:

Outcomes, Challenges and  
Lessons Learned



Champlain Valley Union  
High School

Adam Bunting 
Principal

Taya LePrevost 
Senior



Champlain Valley Union  
High School



Champlain Valley Union  
High School

Hinesburg, Vermont


1265 Students


93% White


12% Free and Reduced Lunch







Culture is built on individual relationships.


Signs, signs, everywhere a sign



SAY YES!

A sense of purpose drives 
meaningful learning.




Culture begets culture.

With whom do you avoid making eye contact?







 
Champlain Valley Union High School KUD 

 

Learn, think, live, contribute, pursue excellence... 

Faculty will KNOW... Faculty will UNDERSTAND that... Faculty will (DO)... 

● Instructional cycle: pre-assessments, 
formative and summative 
assessments 

● Common understanding of 
differentiation 

● Strategies to differentiate based on 
formative data 

● How to design effective KUDs, 
Learning Targets and scales 

● The role of Graduation Standards and 
how they relate to course LTs 

● Consistent scales across department 
and content areas 

● The school expectations for reporting 
and grading 

● Individual students’ learning styles 
 

● All students have a strength and genius 
● There is great importance of knowing a student as 

a person and a learner  
● Students experience success when they feel that 

they belong in the school community 
● Needs, strengths, and interests drive instructional 

strategies 
● A sense of purpose drives a student’s experience 
● Multiple pathways maximize a student’s ability to 

succeed 
● Our community offers a rich learning environment 

beyond school walls 
● Both skills and content knowledge are important 
● Students need information in a variety of modes 
● Affective skills and habits are crucial to a student’s 

success 
● When students can articulate purpose they have a 

greater ability to deepen their learning 
● Students thrive when the interlocking components 

of a system are healthy 
● A sense of fun makes us more effective and the 

job more enjoyable 
● Real growth occurs when we are open to different 

experiences 
● There is a necessity for balance between 

individual and system wide accountability 
● Diversity of ideas is important for systems growth 

● Develop strategies for students to track 
their own progress 

● Allow students to construct meaning; 
students as doer, teacher as guide 

● Use learning targets to create informed 
formative and summative assessments 

● Help students advocate and take 
responsibility for their learning 

● Use high level questioning strategies that 
encourage thinking from all learners at the 
same time 

● Allow students to reflect on learning 
● Use common language and standards to 

help students make connections across 
disciplines 

● Observe each other’s classes 
● Reflect on own practices 
● Share KUDs and LTs 
● Assume the best intentions of others and 

interact respectfully with colleagues 
 
 

 
 



Celebrations

9th Grade Core/
Goofy Stuff



Choice Theory

PD: the How and What Advisory



Senior 
Service 
Day

Robotics Competitions



Jammies Day

Dodgeball Tourney

Halloween Parade



Safe Harbors: Life Essentials

keep your kids



Themes
Relationships 
Needs-Based Discipline 
Models to Drive Practice 
Clear Communication 
Staff Learning + Growth 
Culture Drives Learning



QUESTIONS
& DISCUSSION



League of Innovative 
Schools Support



March 2017 TBD
Schools in the Spotlight: 

Detracking & Heterogenous  
Grouping

3 pm - 4 pm

April 2017 TBD Schools in the Spotlight: 
21st Century Skills 3 pm - 4 pm

Thursday,

May 18, 2017

LIS Moving Forward— 
What’s Next? 3 pm - 4 pm

LIS Regional Webinars



Monday,

March 27, 2017

Spring Network Meeting 
Connecticut Convention Center 
Hartford, CT

9 am -11:30 am

Monday & Tuesday,

March 27 & 28, 2017

NESSC School Redesign  
in Action Conference 
Connecticut Convention Center 
Hartford, CT

1 pm Monday - 
3 pm Tuesday

LIS Regional Network Meetings



newenglandssc.org/conference



CT Jan. 25, Connecticut Association of Schools

ME Jan. 31, Westbrook High School

NH Feb 17, Winnacunnet High School

RI Feb. 7, South Kingstown High School

VT Feb. 9, Champlain Valley Union High School

State Network Meetings



Still Have Questions?

Reed Dyer 
Senior Associate, GSP


rdyer@greatschoolspartnership.org


Courtney Jacobs 
Senior Associate, GSP


cjacobs@greatschoolspartnership.org

OR Contact Your State Liaison(s)

mailto:rdyer@greatschoolspartnership.org
mailto:cjacobs@greatschoolspartnership.org


Thank You

provide us feedback on today’s presentation: 
https://fs19.formsite.com/GSP1/form203/index.html

https://fs19.formsite.com/GSP1/form203/index.html

